CORE TOPIC:  Task  according to the Key documents

“A task is defined as any purposeful action considered by any individual as necessary in order to achieve a given result in the context of a problem to be solved, an obligation to fulfil or an objective to be achieved”
“Tasks can be extremely varied in nature, and may involve language activities to a greater or lesser extent, for example: creative (painting, story writing), skills based (repairing or assembling something), problem solving (jigsaw, crossword), routine transactions, interpreting a role in a play, taking part in a discussion, giving a presentation, planning a course of action, reading and replying to (an e-mail) message, etc.”.
Common European Framework of Reference for Languages, 2001
The focus of the core topic is task-based teaching and learning in relation to the Common European Framework of Reference for Languages (2001) and it is organized in three paths regarding the indepht-analysis of the following fields:

· Task types (learning path 1)

· Task supports (learning path 2)

· Task differentiation and individualization (learning path 3).
The target is the language teacher of Lower Secondary School, either with a permanent or temporary contract, who has been teaching for some time and consequently has already got a certain amount of class experience. 

Concerning the method the learning paths consider classroom and real world as teaching environments for task-based teaching and learning.

The first learning path is intended to offer teachers opportunities to discuss and experiment task types, to evaluate and select suitable tasks, to implement task types (pedagogic, real life/world) and propose adaption to course-books’ and ICT’s examples linked to specific contexts. Through reflecting, discussing and experimenting task types, teachers become aware of how to manage learning and of how to create a positive climate in the classroom.

The second leaning path is intended to make teachers able to support students 

while performing tasks, with special attention to the conditions and constraints  affecting the difficulty of interaction and production tasks. This will be done by selecting and using appropriate materials (visual, aural and linguistic) and adopting the most suitable actions and strategies to sustain the students’ learning process and the difficulties that may arise from linguistic and cognitive problems during the performance.

The third learning path is intended to review relevant research and illustrate ways to implement a balancing whole-class work with attention to individual differences. Teachers will first reflect on learners’ different styles, focusing on multiple intelligences theory. The path will gradually illustrate how to differentiate learning tasks in order to facilitate learning for a wide variety of students and student needs.
[Core topic supervisor: Benedetta Toni (Referente ANSAS Nucleo Emilia Romagna)]












